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Japanese university trends

Advancement
rate to
universities
and jr. colleges
1970 24.2%
2002 50.2%
(METI)

Increase in
university
departments
and majors;
admission
schemes

Broader range in academic
proficiency, motivation




To be able to
improve
learners’

language skills

To be able to
deal with a
variety of

learners
To be able to

foster
autonomous
learning

Project’s
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7: Learning materials in 2009




8: New materials-1

Evaluation criteria,

Paragraph guidelines

l
: A 4 B
Evaluation Paragraph
Criteria - Guidelines
\ y N Y




9: New materials-2: Grammar test




10: Comparison of grammatical
mistakes for 2008 and 2009

Category Frequency Comments

2008 (33 2009 (26

papers) papers)
[0l (12 s aateibbte 53 19 Students commornlly fs)'rgot to use "I
or "she
. . . Student 1d " " but t
Use of possessive adjectives 12 11 udents cou "hZf'? my” but no
Use of conjunctions and 60 39 Students often started sentences
sentence fragments with conjunctions
Use of prepositions 30 21 Prepositions of time rarely used
Punctuation mistakes 34 9 Commas, apOSt.r()phes were often
placed incorrectly
Other grammatical/usage This covers incorrect word choice as
. 167 95
mistakes well as grammar problems

Most common grammatical
Use of articles 71 53 mistakes: "a" and "the" used
incorrectly or not used

Mainly verb tense errors and no "s"

Verb tense, verb form 72 58
on present tense verbs
Plural nouns 47 34 Often forgot "s"
Total 546 332

Average per student 16.5 12.8 Mistakes decreased in 2009
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Content and
idea
development

Organization

Unclear, inconsistent
ideas, and /or lack a
central theme. The
writing shows little
knowledge of the
topic. Little or no
details, or irrelevant
specifics to support
main ideas.

The writing is not
organized at all.

Ideas are somewhat
unclear. Writing
shows limited
knowledge of the
topic. Topic
development is
limited. Most
supporting details

are predictable.

The organization
of the writing is
somewhat unclea
and illogical.

r

Ideas are clearly
stated. Writing
shows some
knowledge of the
topic. Some support
using appropriate
sources is provided
although it may too
general and/or

The organization
of the writing is
generally clear
and logical.

The ideas are clear.
The writing is
knowledgeable and
relevant to the topic.
Main ideas are fully
developed by
supporting details.

The organization
of the writing is
clear and logical.

Source: JACET Kansai Chapter Writing Research Group (Nishijima, et. al. 2007)



Grammar

Vocabulary

Mechanics

No or almost no
cohesive devices,
very repetitive
sentences.

Sentence structures
are inaccurate.
Many writing errors.

Extremely restricted
range of words and
idioms. Use of
words or word
forms noticeably
inaccurate.

Inaccurate spelling,
punctuation
capitalization,
and/or
paragraphing.

Few cohesive devices,
repetitive sentences.
Sentence structures

somewhat inaccurate.

Frequent errors of
subject-verb
agreement, tense,
number, pronouns,
articles, etc.

Limited range of
words and idioms.
Frequent errors of
word/idiom form,
choice, and/or usage.

Somewhat inaccurate
spelling,

punctuation
capitalization,
paragraphing.

Some cohesive
devices, a variety
of sentences
appropriately
used. Sentence
structures mostly
accurate. Several
errors of subject-
verb agreement,
tense, etc.

Adequate range
of words and
idioms.
Occasional errors
of word/idiom
form choice,
and/or usage.

Mostly accurate
spelling,
punctuation
capitalization,
paragraphing.

A variety of
cohesive devices
and sentences that
are appropriately
used. Sentence
structures are
accurate. Few or no
errors of subject-
verb agreement, etc.

Sophisticated range
of words and idioms,
appropriately used.

Accurate spelling,
punctuation
capitalization,
paragraphing.



13: EFL rubric-based paragraph

evaluation (2008-2009)

2008 2009
Category (4 points each) Total (33) A Total (26) AU

2008 2009
Content & idea development 90 2.1 83 3.2
Organization 90 2.1 69 2.1
Grammar 68 2.1 63 24
Vocabulary 73 2.2 68 2.6
Mechanics 19 24 80 3
Total (20 points possible) 400 121 363 14

16

14

12

10

Comparison of Rubric-based

scores for 2008-2009
14
12.
2732 2727 3
- 72. 2.6
I I I 2.ZI 2.4I
1 2 3 4 5 6

Average 2008  m Average 2009
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17: 2008-2009 analysis (diverging
trends)

& Enhanced learning aids
can improve writing
'“®accuracy, organization,

content
BUT

Overly complicated and
demanding curriculum
can inhibit creativity,
lower morale

W
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2008 — High autonomy,
. : . Instructor Student
high satisfaction but : . : :
, satisfaction satisfaction
grammatical and
organizational errors
2009 — With enhanced Instructor-
learning aids led classes AULONOMOLS
. learning
performance improved,
but resulted in Accurate, : |
conformity, low morale proficient Pl

wiritino indiViduaI
— l‘lllb . .
writing

Need continual practice-based
revision of learning materials and
approach, based on changing
classroom environment, to effect a
balance of learning objectives and
satisfy all participants.
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